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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Luke’s Primary School

	Number of pupils in school 
	203

	Proportion (%) of pupil premium eligible pupils
	45%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021/2022 to 2022 – 2023, 2023 - 2024

	Date this statement was published
	December 2021

	Date on which it will be reviewed
	July 2022

	Statement authorised by
	Mike Lonsdale 

	Pupil premium lead
	Emma Dickinson
Deputy Headteacher

	Governor / Trustee lead
	Janet McClaren


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£123,740

	Recovery premium funding allocation this academic year
	£6,500

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£130,240


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our aim is that our pupils are not disadvantaged as a result of their socio-economic context.  We believe that with the correct support all pupils can achieve their full potential, as long as the provision meets their needs.  We will ensure that all teaching staff are involved in the analysis of data and identification of pupils, so that they are aware of strengths and weaknesses across the school.  
High quality teaching is therefore at the core of our approach.  This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils at St Luke’s.  
Research has also found that disadvantaged pupils have been worst affected by partial school closures and the attainment gap has increased due to the national lockdowns.  
Our priorities are 
To remove barriers to learning created by poverty, family circumstance and background
To enhance progress, in all subjects across the school, with a specific focus on early reading and phonics, through quality first teaching and intervention, so pupils can quickly address any gaps in learning
Ensuring high-quality teaching and learning in every classroom to close the attainment gap between dis-advantaged pupils and their peers
Provide support and intervention for pupils not making expected progress, especially where there is low prior attainment and gaps in learning due to school closures during the pandemic
Addressing non-academic barriers to attainment barriers to attainment such as attendance, behaviour and emotional health/wellbeing


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Speech and Language development can be a barrier in EYFS/KS1

	2
	Gaps in learning due to Covid 19.  Assessments and observations evidence that the education of many of our disadvantaged pupils have been impacted by partial school closures in relation to other pupils.  This has resulted in significant gaps in learning (behind age-related expectations).

	3
	Limited enrichment opportunities.  The majority of our pupils have limited experiences beyond their immediate environment and little cultural capital experiences.

	4
	Lack of reading beyond the classroom, poor fluency and comprehension skills

	5
	A range of additional need that impact on children’s concentration in school including SEND, attachment and childhood trauma


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Implementation of Little Wandle Letters and Sounds shows an increase in pupils passing the phonics screening Test in Year 1.
	Three-year increase in the Y1 pass rate with pupils achieving in line with national expectations by the third year of implementation. 

	To achieve and sustain improved % of children working at age-related expectations or all pupils in our school, particularly our disadvantaged pupils.
Increase the number of disadvantaged pupils achieving high standard in Key Stage 2
	In school assessment and data and end of Key Stage assessments will show an increase in the number of children working at age-related expectation year on year and an increase in the number of disadvantaged pupils achieving the higher standard at the end of KS2.

	Improved reading attainment among disadvantaged pupils. 
	KS2 reading outcomes in 2024/25 show that more that disadvantaged pupils met the expected standard.

	Pupils achievement in wider curriculum subjects is in-line with non-PP pupils and cultural capital is developed and sustained
	Assessment data shows that PP pupils perform broadly in-line with PP pupils.
Pupil voice shows that pupils have a greater understanding of the world around them.
Cultural capital experience (visits and visitors included) are planned and embedded in our curriculum.  A wide range of free (or very low cost) extra-curricular activities are available to all pupils

	Pupils are able to self-regulate and manage emotions in an appropriate way
	Sustained high levels of wellbeing from 2024/25 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils    
· Observations of children’s engagement in learning

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance from 2024/25 demonstrated by:

· Attendance data indicating that the gap to national closes year on year




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £37,800
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessments. Rising Star NTS
Training for staff to ensure assessments are interpreted and administered correctly.
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:

	2

	Employ Speech and Language Therapist 0.1 per week to work with targeted children, some 1:1 and some small groups in Rec, Year 1 and Year 2 
Speech and Language Therapist will screen all children in Year 1 and then Rec and bespoke programmes will be put in place.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, have high impacts on reading:

EEF indicates high impact for communication and language approaches (+6 months) and Early Years interventions (+ 5months)
	1, 2

	Purchase of new phonics programme ‘Little Wandle’ to secure stronger phonics teaching for all pupils and support development in Early Reading.
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 

EFF indicates Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.

	4

	CPD for all staff in whole class reading/comprehension skills

Support from Stanley Road and LA to implement a consistent and effective approach to Reading

Little Wandle CPD for all staff in Rec/Year 1/Year 2 and Year 3 initially
	There is strong evidence that states that good teaching is the most important lever schools have to improve outcomes for disadvantaged pupils

EFF use the Scarborough’s Reading Rope to provide a model to illustrate reading.  Word recognition and language comprehension are the two main strands composed of several sub-strands that through teaching and practice become increasingly more strategic, automatic, and coordinated.  (+6 months)

EFF research suggests that effective reading comprehension approaches improve learning (+5 months)
	2, 4

	CPD for all staff in understanding memory, metacognition and cognitive science and memory.

	Developing pupils’ metacognitive knowledge of how they learn – their knowledge of themselves as a learner, of strategies, and of tasks – is an effective way of improving outcomes.

EFF indicates the use of ‘metacognitive strategies’- which get pupils to think about their own learning  (+7 months) has a positive impact on progress, particularly for disadvantaged children.
	1, 2

	Improve the quality of social and emotional (SEL) learning.

SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff.
Two members of staff will complete the diploma in Trauma Informed Schools.
	Social and emotional skills are protective factors for mental health. They equip children with the tools and resources to address mental health challenges that interfere with life, learning and well- being (for example, difficulty regulating emotions, concentrating, and interacting with peers 
There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): (+4 months)
	3, 5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £44,810
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional teacher employed temporary to deliver targeted intervention

TA support to provide group interventions
	Evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better.  Tuition in groups of two has a slightly higher impact than in groups of three, but slightly lower impact than one to one tuition

EFF indicates that tuition in small groups is an effective and supports lower attaining learners and those who are falling behind. (+4 months)

	2, 4

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. This will be delivered as ‘Keep Up’ Interventions through Little Wandle.
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:

EFF indicates Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.
	1, 2, 4

	Tutor bought into school to support progress in Reading and Maths for disadvantaged pupils in Years 3, 4, 5
	Evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better.  Tuition in groups of two has a slightly higher impact than in groups of three, but slightly lower impact than one to one tuition

EFF indicates that tuition in small groups is an effective and supports lower attaining learners and those who are falling behind. (+4 months)

EFF indicates that 1:1 tuition has optimum impact when done in addition to normal teaching (+5 months)


	2, 4


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £37,796
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	The SENDCo alongside classteachers to identify barriers to learning and implement appropriate intervention/therapeutic response to support individual need.
The Pastoral Lead to work with identified children on bespoke intervention/nurture programs
	Interventions which target social and emotional learning (SEL) seek to improve children’s interaction with others and self-management of emotions, rather than focusing on the academic or cognitive elements of learning.  SEL interventions will focus on the ways in which children work with and alongside their peers and teachers.
There is extensive evidence with EFF associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): (+4 months)
	3, 5

	Development of pastoral role to focus fully on pastoral issues including
Attendance
Supporting parents and families
Signposting parents to external agencies
Referrals to Early Help 
Safeguarding training

	Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning.

There is extensive evidence with EFF associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): (+4 months)
	3, 5

	Identify TAs to complete the Mental Health First Aider (Youth and Adult)
Identified First Aiders will deliver Emotional Health and Well-being interventions
	Interventions which target social and emotional learning (SEL) seek to improve children’s interaction with others and self-management of emotions, rather than focusing on the academic or cognitive elements of learning.  SEL interventions will focus on the ways in which children work with and alongside their peers and teachers.

EFF evidence
Behaviour intervention (+3 months)
Social and emotional learning (+4 months)
Metacognition and self-regulation strategies (+7 months)
	5

	Experiences and visitors planned for all pupils across the year
Provide a wide range of extra-curricular activities, the vast majority of which are cost free, to allow children to participate experiences that are not provided within the home environment. 
	Behaviour intervention (+3 months)
Social and emotional learning (+4 months)
Arts participation (+2months)
	3



Total budgeted cost: £120,406
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 
Externally provided programmes
	Programme
	Provider

	TT Rockstars 
	Maths Circle

	Rising Stars NTS Assessment
	Hodder Education

	Little Wandle
	English Hub

	WellComm
	GL Assessments


Service pupil premium funding (optional)
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	


Further information (optional)
	



9
